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Bridging the gap between poverty and advancement, formal 

education plays a transformative role in economic and social 

development in the digital era. The study explores the role of formal 

education in poverty reduction and community development in the 

South Tongu District, Sogakofe, Ghana. It examines indigenous 

perceptions of education’s impact on poverty reduction and the 

relationship between household income and children's educational 

achievement. The study has used a mixed methods approach. The 

study has collected quantitative data through Likert scale 

questionnaires and qualitative data from key informant interviews. 

With a sample size of 80, findings reveal a strong agree that formal 

education significantly contributes to poverty reduction, improved 

employment opportunities, and enhanced social and cultural 

development. In the digital era, access to quality education, including 

digital literacy and technological skills, is increasingly critical for 

economic mobility. Respondents acknowledged that well-educated 

individuals foster social cohesion and economic growth. Household 

income plays a decisive role in educational success, as financial 

constraints hinder access to quality education. In the digital era, 

integrating technology in education can bridge socio-economic gaps, 

enhance learning outcomes, and drive sustainable development. 

Policymakers must prioritize digital inclusion in education to break 

the poverty cycle and ensure long-term prosperity.The contribution 

of this research expands the knowledge of the relationship between 

education and poverty reduction. In addition, it offers practical 

insights for designing effective interventions and policies in local and 

international contexts in the era of digital education. 
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1. INTRODUCTION 

In the digital era, formal education plays a strategic role in equipping individuals and communities 

with the skills, knowledge, and digital literacy needed to thrive in the professional sphere. In addition, in 

the era of digital education, formal education is expected to open access to better economic opportunities 

and provide provisions for improving the quality of life of individuals and communities. Mhlanga & Moloi, 

(2020) and Barakabitze et al. (2019), formal education that utilises digital tools is expected to expand access 

to education, especially for people in remote areas. Aparicio Gómez (2020) added that formal education 

utilising technology is expected to minimise geographical barriers so every individual has the same 

opportunity to learn and develop. 

Formal education that utilises technology is expected to encourage individual progress to innovate, 

think critically (Ghory & Ghafory, 2021), and have entrepreneurial skills (Bauman & Lucy, 2021). These 

https://journal.qqrcenter.com/index.php/ijeqqr
https://creativecommons.org/licenses/by-sa/4.0/
https://doi.org/10.58418/ijeqqr.v3i2.94


 

 

35 ◄  IJE-QQR 

 

The Role of Formal Education for Poverty Reduction and Development in the Digital Era:  

A Study of  Sogakope, South Tongu District, Ghana (Senna, R.) 

factors are steps in efforts to break the chain of poverty. The educated young generation based on 

technology has great potential to create creative solutions to global challenges and contribute to sustainable 

development. To realise this young generation, significant investment is needed in aspects of equitable 

digital infrastructure, affordable internet access, and an inclusive curriculum relevant to the technological 

era's needs. With collaboration between the government, private sector, and society, formal education in 

the digital era is expected to create a prosperous and competitive society. 

South Tongu District, situated in the Volta Region of Ghana, stands as a microcosm of the broader 

challenges and opportunities facing rural districts in the country. This area, with its capital Sogakofe, is 

marked by a vibrant cultural heritage and a predominantly agricultural economy. Despite its potential, South 

Tongu faces significant developmental challenges, particularly in terms of poverty and educational 

attainment. The district's economic landscape is primarily composed of smallholder farming, with a notable 

dependence on subsistence agriculture (Ghana Statistical Service, 2018). The reliance on agriculture, while 

vital for livelihoods, has implications for income stability and economic growth. According to Akpan & 

Zikos (2023) and Obodai et al. (2023), agricultural sectors in similar regions often struggle with low 

productivity and limited access to markets, which can perpetuate poverty cycles. Education in South Tongu 

has been a focal point for development, reflecting a broader national trend in Ghana. The Ghanaian 

government, recognizing the transformative potential of education, has invested in numerous educational 

policies aimed at increasing access and improving quality. However, the district's educational infrastructure 

and outcomes still lag behind national averages, indicating a need for targeted interventions (Ghana 

Statistical Service, 2018). 

The socio-economic status of the district is further complicated by its demographic profile. As per the 

Population and Housing Census, South Tongu has a significant proportion of its population under the age 

of 15, underscoring the need for robust educational policies to cater to this young demographic. Moreover, 

the district's poverty rates, while having seen some improvement over the years, remain a concern, as 

highlighted in the Poverty Profile in Ghana report by the Ghana Statistical Service (2018). 

 

1.1. Problem Statement and Rationale for the Study 

The nexus between education and poverty reduction has been well-established in the literature. As 

Aregbeshola (2022) and Medeiros et al. (2020) assert, education is a critical form of human capital 

investment, capable of influencing individual income levels and, by extension, poverty rates. This assertion 

is supported by empirical studies, such as those by Brown & James (2020) and Hofmarcher (2021), which 

demonstrate a positive correlation between educational attainment and poverty reduction. In the context of 

South Tongu, this relationship becomes particularly pertinent. The district, with its dependence on 

agriculture and low educational outcomes, presents a compelling case for examining how education can be 

leveraged to break the cycle of poverty. Studies such as those by Ninh (2021) and Knight et al. (2010) 

illustrate the transformative effect education can have in rural, agriculture-dependent economies. 

However, there is a gap in understanding the specific dynamics of this relationship in South Tongu. 

While national policies and interventions have been studied extensively (e.g., Ikejiaku et al. (2018)), there 

is a dearth of localized research focusing on the unique challenges and opportunities within the district. 

This gap is critical, as local contexts can significantly influence the efficacy of educational policies and 

their impact on poverty reduction (Abaidoo, 2021; Gounder & Xing, 2012). 

Furthermore, the perception of education's role in poverty alleviation among the inhabitants of South 

Tongu remains understudied. Understanding local perceptions is crucial, as it can influence policy 

implementation and effectiveness. Studies such as Godinot & Walker (2020) emphasize the importance of 

incorporating local voices and experiences in educational policy design and poverty reduction strategies. 

 

1.2. Research Objectives and Questions 

Given this backdrop, the study aims to address several key objectives. First, it seeks to evaluate the 

perception of South Tongu District residents regarding the role of formal education in poverty reduction. 

Second, the study will investigate the relationship between household income and educational attainment 

within the district. Finally, it aims to establish the role of formal education in fostering community 

development. 

These objectives lead to the following research questions: How do residents of South Tongu District 

perceive the role of formal education in alleviating poverty? What is the relationship between household 

income levels and the educational achievements of children in the district? Additionally, what role does 

formal education play in community development? By exploring these questions, the study seeks to 

contribute to the broader understanding of the role of education in poverty reduction, with a specific focus 

on the unique context of South Tongu District, Ghana. 

 

1.3. Significance of the Study 

The study will be of significance in highlighting the importance of formal education among citizens 

in the study area. The findings will help educate household heads on the importance of educating their 
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wards as a means of reducing poverty in their families and the community as a whole. The result will inform 

educational policy formulation on how to develop relevant educational policies to encourage and promote 

formal education particularly in our rural and peri-urban communities to increase school enrollment, 

develop adequate local human capital, and therefore break the cycles of poverty which have become self-

perpetuating in our rural their communities across the country. This study will also serve as an additional 

source of literature that will guide similar future studies in Ghana and elsewhere. 

 

1.4. Literature Review 

The nexus between formal education, poverty reduction, and community development is deeply rooted 

in the theory of human capital, as expounded by scholars like Olopade et al. (2019) and Attanasio et al. 

(2022) This theoretical framework posits that education enhances an individual's productive capabilities, 

leading to higher income levels and improved living standards, thereby contributing to poverty alleviation 

(Lei et al., 2021). Habibi & Zabardast (2020) and Zafar et al. (2021), further elaborate on this by 

highlighting the role of education in fostering technological advancements and economic growth. 

In the context of community development, education is seen as a catalyst for social change. As 

Parasvat et al. (2024) argue, education not only equips individuals with skills and knowledge but also fosters 

social cohesion and civic engagement, essential for community development. Roche et al. (2020) reinforce 

this by linking educational attainment with enhanced community participation and empowerment. 

Research carried out in developing nations has indicated that education plays a role in mitigating 

poverty; nevertheless, the full advantages of education are not achieved in these regions because of 

substandard education. For instance, Abaidoo (2021) reviewed that substantial rural structural barriers exist 

in Iran, which impede the effectiveness of education in reducing poverty in rural areas. These barriers 

include insufficient teaching and learning resources, as well as instructors' lack of experience and expertise. 

It has been determined that education and the likelihood of poverty are inversely correlated in Turkey. More 

education specifically makes household heads less likely to be impoverished, but vocational and technical 

training was proven to be a more effective means of alleviating poverty than high school. In Turkey, the 

likelihood of being impoverished has also been found to be negatively correlated with the age of household 

heads (Aksoy et al., 2019; Dogan et al., 2021). 

Furthermore, research from Sub-Saharan Africa has yielded results that are comparable to those from 

developing nations. Ogundari & Aromolaran (2014) evaluated the effect of education on household welfare 

in Nigeria using the Double Hurdle (DH) and Quantile Regression (QR) models. They discovered that, in 

comparison to elementary and secondary education, returns on education are significantly higher at the 

tertiary level. It was shown that household heads in South Africa who have completed primary school are 

6.7% less likely to be impoverished, those who have completed secondary education are 20.76% less likely, 

and those who have completed post-secondary education are 37.19% less likely. Once more, it was 

discovered that Black people, those living in rural areas, and female heads were more susceptible (Mdluli 

& Dunga, 2022). Similar findings were reported by Njong (2010) using data from the Cameroonian 2001 

Household Survey and logistic regression analysis. It was observed that a person's level of education and 

work experience lowers their likelihood of being poor, but a man's level of education significantly affects 

this decrease more than a woman's does. Once more,  Ochieng & Yeonsung (2021) stated that only getting 

kids into school is insufficient to reduce poverty. The study's conclusions demonstrated that Tanzania's 

educational system has suffered, which has prevented all of education's advantages from being realized. 

 

1.5. Previous Research Findings in Similar Contexts 

Several studies have empirically tested the relationship between education, poverty, and community 

development. Addai-Boateng (2019) focused on the Ada East District of Ghana, concluding that education 

significantly contributes to poverty reduction through enhanced employment opportunities and income 

levels. Similarly, Amar & Pratama (2020) found a positive correlation between education and poverty 

alleviation in their study spanning multiple countries. 

In rural contexts, the impact of education on poverty reduction is even more pronounced. Aruleba & 

Jere (2022) demonstrated that in rural areas, where economic opportunities are often limited, education can 

be a critical tool for breaking out of poverty. This is echoed in the work of Tang et al. (2022) in rural China, 

where education was found to be a key determinant in lifting households out of poverty. Studies have also 

examined the relationship between parental income and children's educational outcomes. Cooper & Stewart 

(2021) reviewed that higher household income positively influences children's access to education and 

academic performance.  Ilie et al. (2021) and Tighe & Davis-Kean (2021) highlighted the challenges faced 

by children from lower-income households in accessing quality education. 

Addai-Boateng (2019) evaluated poverty and development in Ghana: the contribution of education to 

poverty alleviation using the Ada East area as a case study. Using a mixed research methodology, 85 

randomly chosen homes from five communities were included in the study. It was found that nearly all of 

the respondents (91.8%) agreed that one way to fight poverty is through education. The respondents did 

reveal, though, that if educational quality is raised, the purpose of using education as a tool to reduce poverty 
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Independent Variable 
      Dependent Variable 

Human capital 
development/
Acquisition of 

formal 
education

* Employable skills 

* Higher market value 

* Access to job opportunities

* Higher productivity

* Higher earnings

Poverty 
reduction

would remain viable. In a similar vein, Dzidza et al. (2018) concluded that Ghana's poverty rates are always 

influenced by educational attainment. 

 

1.6. Gaps in the Existing Literature 

Despite the extensive research on the role of education in poverty reduction and community 

development, there are notable gaps, particularly concerning localized contexts like the South Tongu 

District. Most studies have adopted a macro-perspective, focusing on national or regional levels. This 

overlooks the nuanced dynamics at the district or community level, which are crucial for understanding and 

addressing local educational and poverty-related challenges. 

Furthermore, there is a lack of studies that integrate both quantitative and qualitative approaches to 

explore this relationship. While quantitative studies like those by Paul (2019) and Awan & Malik (2020) 

provide statistical evidence of the impact of education on poverty, they often miss the rich insights that can 

be gained from qualitative data, such as local perceptions and experiences. This is critical, as local 

perceptions can significantly influence the success of educational policies and initiatives. Moreover, the 

existing literature primarily focuses on the direct impacts of education on poverty, such as through income 

and employment (Apergis et al., 2022). There is a scarcity of research exploring the broader social impacts 

of education, such as its role in fostering social cohesion and civic engagement, which are vital for 

sustainable community development. 

Furthermore, although the connection between children's academic success and household wealth has 

been studied, little study has been done expressly to look at this relationship in the Ghanaian setting, 

particularly in districts like South Tongu. Studies such as those by Bilenkisi et al. (2015) provide valuable 

insights, but they do not fully capture the unique socio-economic and cultural factors influencing this 

relationship in Ghanaian rural districts. In conclusion, while the literature establishes a strong link between 

education, poverty reduction, and community development, there is a need for more localized, 

comprehensive studies that combine quantitative and qualitative methods to fully understand and address 

the specific challenges and opportunities in areas like South Tongu District. Such studies would not only 

contribute to the theoretical understanding of these relationships but also provide practical insights for 

policymakers and stakeholders in designing and implementing effective educational policies and programs. 

 

1.7. Conceptual Framework 

The study has two sets of variables namely acquisition of formal education (human capital 

development) on one hand and poverty reduction. Through formation, individuals can employable skills, 

acquire higher market value, access more opportunities, and are therefore able to attract and earn higher 

income. This higher level of income as a result of formal education ultimately leads to poverty reduction 

as the individual becomes economically empowered and thus able to meet his or her necessities of life.  As 

discussed in the literature review, formal education is a very important tool for unlocking doors of endless 

opportunities which ultimately leads to poverty reduction and improvement in the living conditions of the 

individual. The variables are presented in Figure 1. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Conceptual Framework Depicting Relationship between Formal Education and Poverty 

Reductions (Source: Author’s own Construct, 2023) 

 
2. METHOD 

The study employs a mixed-method approach, integrating both quantitative and qualitative research 

methodologies. This approach is designed to provide a comprehensive understanding of the role of formal 

education in poverty reduction and community development in the South Tongu District. 

Quantitatively, the study uses structured questionnaires to collect numerical data, enabling the analysis 

of patterns and relationships between variables such as educational attainment, household income, and 

perceptions of poverty reduction. Qualitatively, key informant interviews were conducted to gain deeper 
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insights and contextual understanding of the quantitative findings. This combination allows for a more 

nuanced exploration of the topic, as recommended by Lune & Berg (2017). 

 

2.1. Sampling Methods and Sample Size Justification 

The study adopts a stratified random sampling method, ensuring a representative cross-section of the 

South Tongu District's population. This method allows for the inclusion of various demographic groups, 

enhancing the generalizability of the findings. Considering the scope and resources available for this study, 

a sample size of 80 is deemed appropriate to balance thoroughness and manageability. Data collection was 

conducted using two primary instruments: Likert scale questionnaires and semi-structured interviews. The 

questionnaires comprise closed-ended questions, allowing respondents to express their perceptions on a 

scale, typically ranging from strong agreement to strong disagreement. 

The semi-structured interview, on the other hand, was designed to gather qualitative data from key 

informants, including educators, community leaders, and local government officials. These interviews 

provide an opportunity to delve deeper into the issues identified in the questionnaires, offering a more 

detailed and personal perspective on the role of education in the community, as advocated by Knott et al. 

(2022). 

 

2.2. Analytical Methods 

Statistical methods were applied to assess the quantitative data obtained from the questionnaires. To 

summarize the data, descriptive statistics was used, such as means and standard deviations. Correlation 

analysis and other inferential statistics were utilized to investigate the associations between variables such 

household income, educational attainment, and attitudes toward reducing poverty. For the qualitative data 

from the interviews, a thematic analysis is conducted. This involves coding the data and identifying 

recurring themes and patterns, as described by Naeem et al. (2023). This analysis provides a deeper 

understanding of the contextual factors and personal experiences that shape perceptions and realities 

regarding education and poverty in the South Tongu District. 

By employing this mixed-method approach, the study aims to offer a holistic understanding of the 

impact of formal education on poverty reduction and community development in the South Tongu District. 

This methodology aligns with the research objectives and questions, providing a robust framework for 

exploring the complex interplay between education, poverty, and community dynamics.  

 
3. RESULTS AND DISCUSSION 

3.1. Socio-Demographic Characteristics of Respondents 

Results from the study on the socio-demographic characteristics of respondents showed that the age 

group of 18-24 represents 10% (n=8) of the respondents, and the age group of 25-34 represents the largest 

proportion at 38.8% (n=31) of respondents, whilst the age groups of 35-44 and 45-54 constitute 16.3% 

(n=13) and 21.3% (n=17) of the respondents, respectively. Additionally, respondents aged 55 and above 

account for 13.8% (n=11) of respondents. In terms of the age characteristics of respondents, Figure 4.1 

indicates that males represent 55% (n=44) of the respondents whilst females constitute 45% (n=36) of the 

respondents. 

Again, the results show that the highest percentage of respondents, 38.8% (n=31), have completed 

tertiary education, 32.5% (n=26) of the respondents have completed secondary education. In addition, 10% 

(n=8) of the respondents have completed primary education, and 15% (12) have no formal education whilst 

the data also reveals that a small percentage (3.8%, (n=3)) of respondents have completed Masters Level 

of education. Additionally, the study reveals that 45% (n=36) of the respondents are currently employed, 

17.5% (n=14) of the respondents are self-employed and 26.3% (n=21) of the respondents are unemployed. 

Moreso, the data shows that 7.5% (n=6) of the respondents are retired whilst 3.8% (n=3) of the respondents 

are part-time workers. Also, Table 4.1 indicates that 43.8% (n=35) of the respondents have a monthly 

household income below Gh.1,000.00, and 10.0% (n=8) of the respondents earn a household income of 

between Gh. 1,000.00-1,500.00, whilst 38.8% (31) of the respondents fall within the income range of 

Gh.1,501.00-2,000.00. In addition, a small percentage of respondents (7.7% (n=6)) have a monthly 

household income in the range of Gh. 2,000.00-3,000.00.   

 

3.2. Perceptions of Residents about the Role of Formal Education in Poverty Reduction 

From the study, results show that the largest percentage of respondents, 55.0% (n=44), strongly agree 

that formal education plays a significant role in reducing poverty whilst 36.3% (n=29) of the respondents 

agree with the statement. On the other hand, a small percentage (6.3% (n=5)) and 2.5% (n=2) of respondents 

disagreed and strongly disagreed respectively with the statement. In an interview, the Assistant Head of 

Administration noted that despite the relevance of formal education, some parents are unable to send their 

wards to school and adequately provide their basic school needs, adding that this is a challenge in the 

community. He further added: “Formal education is very important for poverty reduction as it enables 

individuals to acquire knowledge and skills which helps in income generating activities and thus helping 

to generate employment, income and ultimately poverty reduction”. 
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Formal education equips individuals with knowledge, skills, and qualifications that increase their 

employability and income-earning potential. By acquiring education, individuals gain access to better job 

opportunities, higher-paying jobs, and improved economic prospects, which can help them escape poverty, 

and improve income levels leading to the overall improvement of the socioeconomic living conditions of 

people. From the study, 46.3% (n=37) and 41.3% (n=33) of the respondents strongly agreed and agreed 

respectively that access to quality formal education can lead to better employment opportunities and higher 

income levels. On the other hand, 10.0% (n=8) and 2.5% (n=2) of the respondents disagreed and strongly 

disagreed with the statement, suggesting a dissenting view regarding the impact of education on 

employment and income. 

 

3.3. Household Income and Educational Achievement of Children 

The results shows that 62.5% (n=50) and 25.0% (n=20) of the respondents strongly agreed and agreed 

respectively that children from households with higher income levels have better educational opportunities. 

However, 6.3% (n=5) and 2.5% (n=2) of the respondents disagreed and strongly disagreed respectively 

with the statement, suggesting a differing view regarding the impact of household income on educational 

opportunities. In addition, 3.8% (n=3) of the respondents remain neutral, indicating that they neither 

strongly agree nor disagree with the statement. 

The data shows that 50.0% (n=40) and 37.5% (n=30) of the respondents strongly agreed and agreed 

that the financial resources available to parents significantly impact their children's educational 

achievement. However, 2.5% (n=2) and 6.3% (n=50) of the respondents disagreed and strongly disagreed 

respectively with the statement, suggesting a differing view regarding the impact of financial resources on 

educational achievement. Again, the result shows that 3.8% (n=3) of the respondents remain neutral, 

indicating that they neither strongly agree nor disagree with the statement. 

Findings from the study indicate that 52.5% (n=42) and 17.5% (n=14) of the respondents strongly 

agreed and agreed respectively that children from lower-income households face more barriers to accessing 

quality education. On the other hand, 16.3% (n=13) and 2.5% (n=2) of the respondents disagreed and 

strongly disagreed respectively with the statement, suggesting a differing view regarding the extent of 

barriers faced by children from lower-income households in accessing quality education. In addition, 11.3% 

(n=9) of the respondents remained neutral, indicating that they neither strongly agree nor disagree with the 

statement. 

Again, the results of the study show that 46.3% (n=37) and 41.3% (n=33) of the respondents strongly 

agreed and agreed respectively that the lack of financial resources limits the educational opportunities and 

outcomes of children. However, 2.5% (n=2) and 6.3% (n=5) of the respondents disagreed and strongly 

disagreed respectively with the statement, suggesting a differing view regarding the extent to which the 

lack of financial resources limits educational opportunities and outcomes, whilst 3.3% (n=3) of the 

respondents were neutral, indicating that they neither strongly agree nor disagree with the statement. 

 

Table 1. Pearson Correlation Between Household Income and Level of Education 

  Highest Educational 

Attainment Within the 

Household 

Monthly Household 

Income? 

Highest educational 

attainment within 

the household 

Pearson Correlation 1 0.849** 

Sig. (2-tailed)  0.000 

N 80 80 

Monthly household 

income? 

Pearson Correlation 0.849** 1 

Sig. (2-tailed) 0.000  

N 80 80 

 

Table 2. Spearman Correlation Between Household Income and Level of Education 

   Highest Educational 

Attainment Within 

the Household 

Monthly 

Household 

Income? 

Spearman's 

rho 

Highest educational 

attainment within 

the household 

Correlation 

Coefficient 

1.000 0.851** 

Sig. (2-tailed)  0.000 

N 80 80 

 Monthly household 

income? 

Correlation 

Coefficient 

0.851** 1.000 

Sig. (2-tailed) 0.000  

N 80 80 

**. Correlation is significant at the 0.01 level (2-tailed). 
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Table 1 shows that Pearson (r = 0.849, p < .001) and Table 2 shows that Spearman (ρ = 0.851, p < 

.001) correlations indicate a strong positive relationship between educational attainment and household 

income. These results are statistically significant at the 1% level, highlighting the reliability of the observed 

association. 

The study supports the conclusions drawn from earlier research, which show that education is essential 

for both economic expansion and the eradication of poverty. Investments in education and the development 

of human capital have a major role in the economic development of East Asian nations, as Hanushek & 

Woessmann (2020). This is supported by the current data, which demonstrate that household educational 

attainment corresponds with income levels, highlighting the role that education plays in promoting 

economic uplift. 

Addai-Boateng (2019) argued that education fights poverty in two ways. First, it leads to more money 

directly by giving people better job options and higher salaries. Second, it helps people live better lives 

indirectly by improving their overall standards of living. The strong connection seen in this study's results 

backs up this two-pronged effect. More education likely means people can get better jobs and earn more, 

directly increasing their household income. This in turn allows them to improve their quality of life overall. 

Studies have shown that education plays a key role in lifting people out of poverty. Supported by 

Halliday et al. (2019), Education helps people understand themselves better, which can improve their 

overall well-being. It also equips them with the skills needed to embrace new technologies and even start 

their businesses. This text supports this idea by showing a clear link between education levels and household 

income, suggesting that more education leads to more money. 

The study highlights the importance of formal education for both individuals and communities. People 

involved in the research agreed that education unlocks better jobs and higher incomes, which aligns with 

the strong positive connection seen in the data analysis. This double confirmation strengthens the idea that 

education has a wide-ranging impact, lifting communities out of poverty and improving their overall social 

and economic well-being. 

 

3.4. The Role of Formal Education for Community Development in the Digital Era 

Results from the study show that 36.3% (n=29) and 43.8% (n=35) of the respondents strongly agreed 

and agreed respectively with the statement that formal education plays a crucial role in improving 

infrastructure and facilities in the community. On the other hand, 10.0% (n=8) and 6.3% (5) of the 

respondents disagreed and strongly disagreed with the statement, suggesting a differing view regarding the 

extent to which formal education impacts infrastructure and facilities in the community, whilst 3.8% (3) of 

the respondents were neutral. In this respect, the Assistant Head of Administration of the Sogakofe Senior 

High School stated that: 

“The community should ensure a friendly and congenial atmosphere for educational workers and 

annual motivational packages for teachers such decent accommodation facilities for teachers and also the 

community protecting teachers against attack by some irresponsible parents who often attack teachers to 

try to discipline their wards”. 

In addition, 43.8% (n=35) and another 43.8% (n=35) of the respondents strongly agreed and agreed 

respectively with the statement that access to quality formal education enhances the overall social and 

cultural development of the community. However, 6.3% (n=5) and 2.5% (n=2) of the respondents disagreed 

and strongly disagreed respectively with the statement, suggesting a differing view regarding the extent to 

which access to quality formal education impacts social and cultural development whilst 3.8% (n=3) were 

neutral. In an interview, the Assistant Head of Administration of the Sogakofe Senior High School again 

noted among other things that: 

“The South Tongu District is unique in terms of its culture and water bodies. One cannot decouple 

culture from formal education. The Tortsogbe festival and the history of the ancestors must be taught in the 

schools. School children must also be taught how to cultivate the water bodies to create employment 

opportunities, generate income, and enhance the overall social and cultural development of the district”. 

In terms of community participation in development, the results in Table 4.9 show that 45.0% (n=36) 

and 40.0% (n=32) of the respondents strongly agreed and agreed with the statement that formal education 

promotes civic engagement and active participation in community development initiatives. Also, 8.8% 

(n=7) and 2.5% (n=2) of the respondents disagreed and strongly disagreed respectively with the statement, 

with 3.8% (n=3) of the respondents remaining neutral.  

Furthermore, results from the study show that 42.5% (n=34) and 37.5% (n=30) of the respondents 

strongly agreed and agreed respectively that the knowledge and skills acquired through formal education 

contribute to the economic growth and prosperity of the community. However, 8.8% (n=7) and 6.3% (n=5) 

of the respondents disagreed and strongly disagreed with the statement, suggesting a differing view 

regarding the direct impact of formal education on economic growth and community prosperity with 5.0% 

(n=4) of the respondents remaining neutral, indicating that they neither strongly agree nor disagree with the 

statement. When asked to give an instance where formal education has significantly contributed to the 

development of the community, the Head of Administration of the Sogakofe Senior High School states: 
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“Mr. Mensah, a resident of the community successfully became a pharmacist through formal 

education. He built modern housing units for his parents and also provided a minibus to convey all children 

to and back from school every day. He also provided the funds to connect his community to the national 

grid”. 

He further noted: 

“Such instances are commonplace in the community and this is helping to develop the local economy 

and the community. There is a need to explore the use of modern technology in formal education delivery 

to make education meet the needs of the current generation. This will help maximize the impact of formal 

education on community development in the South Tongu District”  

In addition, the result shows that 63.8% (n=51) and 21.3% (n=17) of the respondents strongly agreed 

and agreed respectively that the presence of well-educated individuals positively influences the 

community's social cohesion and harmony. On the other hand, 5.0% (n=4) and 6.3% (n=5) of the 

respondents disagreed and strongly disagreed with the statement, suggesting a differing view regarding the 

direct impact of well-educated individuals on social cohesion and harmony whilst 3.8% (n=3) of the 

respondents were neutral. As a result of this positive role of formal education, there are partnerships and 

collaborations between educational institutions and other institutions such as NGOs, and the District 

Assembly. He added that these partner institutions often identify the needs of children from poor homes 

and support them to stay in school. This, according to him is helping to promote formal education in the 

district. 

Moreso, the results show that 52.5% (n=42) and 35.0% (n=28) of the respondents strongly agree that 

increasing investment in formal education is essential for the sustainable development of the community. 

However, 2.5% (n=2) and 6.3% (n=5) of the respondents disagreed and strongly disagreed respectively 

with the statement whilst 3.8% (n=3) of the respondents were neutral.  To use formal education as a catalyst 

for community development, the Assistant Head of Administration of the local District Assembly, there 

was needs to adequately provide the necessary educational logistics such as appropriate teaching and 

learning materials, adequate and conducive teaching and learning environment, and more importantly, 

policies for teacher motivation. To him, these will ensure that formal education effectively contributes to 

the development of the community. 

 

3.5. Discussions 

This study focuses on the role of formal education in poverty reduction and development in Sogakofe 

in the South Tongu District of the Volta Region of Ghana. Overall, the data shows that respondents' 

perceptions of the important role that formal education plays in fostering community development and 

decreasing poverty are usually positive. There is broad confidence in the transformational effect of 

education, as evidenced by the majority of responders who either strongly agree or agree with the statement. 

This alignment in opinion supports the importance of educational initiatives and interventions in poverty 

reduction strategies and underscores the potential of education to contribute to socio-economic 

development. This is consistent with the findings of Gounder & Xing (2012), who found that formal 

education had a considerable impact on household income levels and community development. These 

additional abilities are learned through formal education. In the same vein, Addai-Boateng (2019) found 

that nearly all respondents (91.8%) acknowledged education as a tool for community development and 

poverty reduction in a survey conducted in the Ada East area to analyze poverty and development. 

Again, the study indicates a majority agreement among the respondents that children from households 

with higher income levels have better educational opportunities. The combination of strong agreement and 

agreement responses represents a substantial proportion of the respondents. This alignment in opinion 

highlights the perceived role of household income in providing access to resources and opportunities that 

can enhance educational achievement. It emphasizes the need for efforts to address disparities in 

educational opportunities and ensure equitable access to quality education for all children, irrespective of 

their household income.  

In addition, the findings of the study found a significant agreement among the respondents regarding 

the importance of increasing investment in formal education for the sustainable development of the 

community. The combination of strong agreement and agreement responses represents a substantial 

majority of the respondents. This alignment in opinion underscores the perceived value of education as a 

catalyst for economic progress, social cohesion, and overall community well-being.  This corroborates the 

findings of Hofmarcher (2021), who determined that education has a higher influence on development and 

the decrease of poverty in 32 European countries. This is similar to Janjua & Kamal' (2011) findings, which 

showed that income only has a little impact on community well-being in developing nations and that 

education is the primary factor in reducing poverty. 

Formal education plays a vital role in poverty alleviation and development by providing the skills and 

knowledge needed to improve individual employment opportunities and incomes in today’s digital age. 

According to a report by Walker et al. (2019) with adequate education, individuals can obtain better jobs 
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and access broader economic opportunities, which in turn can help lift them out of poverty. Education also 

contributes to social mobility, enabling individuals to move from lower to higher social status. 

In the context of development, formal education supports human resource development by improving 

people's skills and capacities. This contributes to sustainable economic growth, improving health and well-

being, and strengthening social engagement and democracy. Supported by Cahyati et al. (2024) state that 

with a better understanding of citizens' rights and obligations, people can participate more actively in the 

democratic process and create a more just and inclusive society. 

In the digital era, formal education is increasingly transformed by the use of technology in the learning 

process. The digitalization of education opens wider access to learning resources through online platforms, 

e-learning, and artificial intelligence, enabling individuals to acquire skills relevant to the demands of the 

modern job market. Supported by Strielkowski et al. (2024) and Qu (2021), digital-era education enables 

more flexible, collaborative, and data-based learning methods, thereby increasing the efficiency and 

effectiveness of teaching. 

However, challenges such as limited access to technology, digital inequality, and gaps in technology-

based curricula can reduce the positive impacts of formal education in the digital age. To maximize the 

benefits received, it is important to invest in digital infrastructure, improve technological literacy among 

educators and learners, and strengthen collaboration between the public and private sectors in educational 

innovation. By addressing these challenges, formal education in the digital age can become a more effective 

tool for tackling poverty and promoting inclusive and sustainable development. 

 

4. CONCLUSION 

The study in the South Tongu District concludes that formal education significantly impacts poverty 

reduction and community development. It establishes a positive correlation between educational attainment 

and improved economic prospects. The research highlights that quality education leads to better 

employment opportunities, higher income levels, and enhanced social and cultural development. 

Additionally, it emphasizes the critical role of household income in influencing children's educational 

achievements, with financial constraints posing significant barriers to accessing quality education. 

Stakeholders and policymakers are advised to prioritize investments in educational infrastructure, 

especially in rural areas, to improve facilities and resources. Implementing programs that support children 

from low-income families is crucial to ensuring equal access to quality education. Encouraging community 

involvement in educational initiatives can further enhance local relevance and effectiveness. 

In the digital era, integrating technology into education is essential to bridge the digital divide and 

enhance learning outcomes. Expanding access to digital tools, such as online learning platforms, interactive 

educational resources, and virtual classrooms, can help students acquire relevant skills for the modern job 

market. Furthermore, digital literacy programs should be incorporated into curricula to ensure that students 

and educators can effectively navigate and utilize technological advancements in education. Integrating 

educational policies with broader economic and social development strategies will help maximize their 

impact. This study contributes to understanding education’s role in poverty alleviation within a specific 

Ghanaian context. By combining quantitative and qualitative methods, it offers a comprehensive 

perspective, emphasizing the need for targeted interventions tailored to local conditions. In the context of 

digital transformation, the findings highlight the importance of leveraging technology to enhance 

educational accessibility and quality, offering practical insights for more effective interventions and 

policies both locally and globally. 
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