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Post-traumatic anxiety COVID-19 is a state of students after 

experiencing a pandemic. Post-traumatic anxiety is classified and 

analyzed based on physical symptoms, emotional symptoms, mental 

symptoms, behavioral symptoms, spiritual symptoms, and several 

statements containing conditions that are the condition of post-

traumatic COVID-19 students. This study aims to know and find 

symptoms experienced by students regarding post-traumatic anxiety 

due to COVID-19. The method used in this study is to use the 

observation method through data collection by filling out a 

questionnaire. The sample for this research consisted of 68 students 

at Anaka State Elementary School, Kawalu sub-district, Tasikmalaya 

city, Indonesia. Based on the observation results, data was obtained 

with the most dominant physical symptoms being dizziness, the most 

dominant emotional symptoms being feeling shaken, the most 

predominant mental symptoms being forgetfulness, the most 

dominant behavioral symptoms being crying, and the most dominant 

spiritual symptoms being grumbling. This research contributes as an 

overview for teachers and prospective teachers about the condition of 

students post-COVID and recommends strengthening psychology 

education to overcome this problem. 
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1. INTRODUCTION 

The discipline of educational psychology is crucial to master during the training process for teaching 

positions since it is linked to student characteristics and can help identify the most effective teaching and 

learning strategies (Bardach et al., 2022; Ismi et al., 2021; Lukman et al., 2021). When entering the field of 

education, one of the scientific disciplines that educators require preparation in is educational psychology. 

Teachers must facilitate learning and understand the qualities of the students they teach (Chew & Cerbin, 

2021; Sutarto et al., 2020). The study of educational psychology looks at how emotions impact learning. 

Teachers and students alike may foster a more encouraging and practical learning environment by being 

aware of and controlling their emotions (Guay, 2022; Ronen & Kerret, 2020). Identification and treatment 

of issues like dyslexia, attention difficulties, and other learning challenges are aided by educational 

psychology (Anderson, 2021; Graesser et al., 2022). It entails creating suitable interventions and modifying 

the curriculum to accommodate learners with unique requirements. The study of educational psychology 

looks at how culture and society affect learning. Comprehending students' cultural and social backgrounds 

facilitates the establishment of inclusive and diversity-aware learning environments. Educational 

psychology plays a critical role in enhancing the educational process by offering insight into how students 

learn, how to support them effectively, and how to design productive and encouraging learning 

environments (Johnson et al., 2020; Komara et al., 2023). 

https://journal.qqrcenter.com/index.php/ijeqqr
https://creativecommons.org/licenses/by-sa/4.0/
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Even after COVID-19 has finished, the epidemic may have long-term psychological effects on 

parents, teachers, and kids. These effects could include persistent anxiety disorders or post-traumatic stress 

disorder. The phenomenon in the world of education related to post-traumatic anxiety due to COVID-19 in 

students covers various aspects, from psychological impacts to the response of the education system. Post-

traumatic anxiety due to COVID-19 occurs in students, both physically, emotionally, mentally, 

behaviorally, and spiritually (Al Nasiri et al., 2024). Anxiety is a disorder in the mental system that causes 

a lack of safety and comfort in facing a problem. Although currently learning takes place face-to-face, the 

symptoms felt when experiencing anxiety in the COVID-19 pandemic era still linger in elementary school 

students, and this can also be called post-traumatic anxiety due to COVID-19. Post-Traumatic Stress 

Disorder (PTSD) is a continuous maladaptive reaction to a traumatic experience or event (María-Ríos & 

Morrow, 2020; Tarhan et al., 2022). Based on this explanation, it can be seen that PTSD can interfere with 

activities carried out by students, especially mental symptoms, thus changing behavioral patterns, attitudes, 

and habits that were carried out before the COVID-19 pandemic era with the post-COVID-19 era. Research 

by Karbasi & Eslami (2022) claims that restrictions and anxieties about COVID-19 have a detrimental 

psychological impact on children. 

Anxiety among students after COVID-19 is a significant problem that requires careful consideration. 

The pandemic has significantly altered how children learn and interact, with potentially severe 

consequences for their mental health. There is still a lack of research on anxiety among students after 

COVID-19. Most researchers conducted research during the COVID-19 pandemic. However, few 

researchers conducted research after COVID-19. For example, research by Zhou et al. (2021) found after 

COVID-19, there was a significant relationship between the symptoms of anxiety, depression, and sleep 

quality in high school students. Research by Durbas et al. (2021) investigated the degree of stress and 

anxiety experienced by Turkish university students after the COVID-19 outbreak. Yusof & Johari (2023) 

conducted a study on the connection among high school students' motivation and mental health pasca 

COVID-19. In contrast to the previous studies, the novelty of this study is to diagnose post-COVID-19 

anxiety in students. This study aims to know and find symptoms experienced by students regarding post-

traumatic anxiety due to COVID-19, as well as finding solutions based on data analysis conducted by 

researchers, as well as studies conducted by researchers to provide implications for each reader as a 

reference in dealing with similar problems in the field. 

 
2. METHOD 

The type of research is quantitative descriptive research. The method used in this study is to use the 

observation method through data collection by filling out a questionnaire. The sample for this research 

consisted of 68 students at Anaka State Elementary School, Kawalu sub-district, Tasikmalaya city, 

Indonesia. This study used a survey technique by distributing questionnaires as a research instrument to 68 

students of Anaka State Elementary School. 

This research variable discusses psychological problems regarding post-traumatic anxiety of COVID-

19. The data in this study are the results of observations of Anaka State Elementary School students who 

have post-traumatic anxiety from COVID-19. The instrument used in this study is in the form of filling out 

a questionnaire. The form of the questionnaire is used based on the indicator, namely Answering Questions. 

The research data that has been collected is then analyzed using the following steps. First, collect the results 

of answers from students; second, calculate how many have post-traumatic anxiety problems from COVID-

19. The questionnaire trial has been tested for validity and reliability with valid and reliable results. 

 

3. RESULTS AND DISCUSSION 

3.1. Results 

Based on observations through data collection on students at Anaka State Elementary School sampling 

68 students, data was obtained that among them, there were students who experienced post-traumatic 

anxiety of COVID-19. Post-traumatic anxiety of COVID-19 occurs in elementary school students, both 

physically, emotionally, mentally, behaviorally, and spiritually. Figure 1 shows the physical symptoms of 

post-traumatic anxiety experienced by students at of Anaka State Elementary School. 44% of students 

experienced dizziness, 32% experienced dry throat, 42% of students experienced stomach pressure, 12% 

experienced chest tightness/pain, 15% experienced heart palpitations, 21% experienced headaches, 29% 

experienced stomach pain, 15% experienced diarrhea, 24% experienced allergies/itching, 21% of students 

experienced muscle tension, 41% of students had no energy, 3% of students experienced a clenched jaw, 

21% of students sweated a lot, and no students experienced seizures, sitting restlessly, rapid heartbeat, and 

grinding teeth. The most dominant physical symptom experienced by students was dizziness; this was 

because students were used to online learning at home and now felt hesitant again when carrying out offline 

learning, so most students experienced dizziness. 
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Figure 1. Physical Symptoms 

 

In addition to physical symptoms, students also experience emotional post-trauma from COVID-19. 

Figure 2 shows the emotional symptoms experienced by students. 3% of students experienced fear, 18% 

experienced feelings of shock, 6% experienced irritability, 3% experienced feelings of resignation, 9% 

blamed, 3% felt worried, and 15% of students felt bored. Based on several emotional symptoms experienced 

by students, no students experienced numbness, denial, despair, surrender, cynicism, regret, feeling 

helpless, loss of confidence, isolation, and depression. The most dominant emotional symptom experienced 

by students was feelings of shock. This was caused by the tension of feelings and levels of anxiety students 

felt when returning to school and studying offline because some students already felt comfortable studying 

online at their respective homes. 

 

 
Figure 2. Emotional Symptoms 
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Figure 3. Mental Symptoms 
 

Based on the findings, it is known that in addition to physical symptoms and emotional symptoms, 

students also experience post-trauma COVID-19 mentally as shown in Figure 3. The mental symptoms 

experienced by students are that 74% of students become forgetful, 15% of students feel they have a lot on 

their mind, 6% have difficulty making decisions, and 6% have feelings of suspicion towards others. 

However, when viewed from several mental symptoms experienced by students, no students experienced 

feelings of distrust, lack of concentration, thinking more, feeling burdened, and feeling like they are serving 

many people. Based on the data obtained, the most dominant mental symptom experienced by students is 

feelings of forgetfulness; this is due to the influence of online learning, which makes students feel more 

relaxed and waste their time in vain, so students find it difficult to remember many things when they return 

to school offline. 

 

 

Figure 4. Behavioral Symptoms 
 

Based on data obtained through observation of data collection, in addition to experiencing physical, 

emotional, and mental symptoms, students also experienced post-traumatic COVID-19 behavioral 

symptoms, as presented in Figure 4. The behavioral symptoms experienced by post-traumatic students 

include 47% of students having difficulty sleeping, 38% of students losing their appetite, 68% of students 

often crying, 9% of students having feelings of restlessness, 53% of students moving too much, 50% of 

students getting angry easily, and 39% of students always moving their body parts repeatedly. Based on 

several behavioral symptoms experienced by students, no students felt like they were overeating, avoiding, 

being unable to speak, and not moving. The most dominant behavioral symptom experienced by students 

was frequent crying; this was because they felt stressed and had to adapt to offline school again. 
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Figure 5. Spiritual Symptom 
 

The last symptom experienced by students after COVID-19 trauma is a spiritual symptom, as 

presented in Figure 5. 24% of students feel like they are victims of other people, 32% of students feel busy 

with themselves, and 38% of students experience feelings of grumbling. Based on several spiritual 

symptoms experienced by students, no students blame God, stop worshiping, feel helpless, angry with God, 

doubt God, are insincere, feel threatened, feel disappointed, and regret themselves. The most dominant 

spiritual symptom experienced by students is feelings of grumbling; this is because many students wonder 

why this pandemic event could happen and what caused it. 

 

3.2. Discussion 

The Covid-19 pandemic has drastically changed students' lives, from sudden online learning to 

uncertainty about the future. Students losing their usual routines, social interactions, and sense of security 

from the school environment can lead to anxiety. According to Paralkar & Knutson (2023) and Valentina 

et al. (2023) anxiety occurs because of feeling worried about academic and social uncertainty in the future. 

In general, according to the opinion of Alvitasari & Karjoso (2024), MacLean et al. (2023), and Calleja-

Núñez et al. (2023) that post-COVID-19 students have difficulty adapting to social changes after returning 

to school physically. Interrupting social interactions during the pandemic can cause problems rebuilding 

social relationships and functioning in groups. Some students may also experience social anxiety or 

difficulty getting along with peers. In addition, students are used to not making the habits they do at school, 

but in online learning, students feel relaxed, which can cause post-traumatic anxiety COVID-19. 

The most dominant physical symptom of post-traumatic anxiety experienced by students is dizziness. 

The habits of students who usually follow online learning at home face to face with the internet using 

electronic media such as cellphones and laptops have changed to offline learning by meeting face to face. 

According to Kang et al. (2017), anxiety has an impact on physical health. Supported by Idris et al. (2021), 

physical health problems can worsen anxiety and affect students' ability to concentrate and learn effectively. 

The most dominant post-traumatic emotional symptoms experienced by students are feeling shaken. 

Students feel tension and anxiety when they return to school, normally face-to-face (offline), because they 

already feel comfortable studying online at home. According to (Stuijfzand et al., 2020) and Bjørlykhaug 

et al. (2022), efforts can be made to provide adequate emotional and psychological support from family, 

friends, and mental health professionals. 

The most dominant post-traumatic mental symptom experienced by students is forgetfulness. The 

influence of online learning makes students more relaxed and wastes their time; students do not learn 

optimally, just doing assignments via the internet without reading books or memorizing materials. When 

learning returns to normal, students experience side effects that arise and feel difficult. According to Gee 

et al. (2021) and Karaman et al. (2021), mental symptoms can be overcome through the implementation of 

mental health and counseling programs in schools to provide more structured support to students. 

0 5 10 15 20 25 30 35 40

Blaming God

Stopping worship

Helpless

Angry with God

Doubting God

Doubting your faith

Not sincere

Feeling threatened

Feeling like someone else's victim

Being busy with yourself

Feeling disappointed

Regretting yourself

Grumbling 38%

0%

0%

32% 

24% 

0% 

0% 

0% 

0% 

0% 

0% 

0% 

0% 



 

 

IJE-QQR  ► 6 

 

 

IJE-QQR, Vol. 2, No. 2, 2023   

 

The most dominant post-traumatic behavioral symptoms experienced by students are frequent crying 

because they feel pressured to adapt to offline school again. Ulrich et al. (2023) and Gupta et al. (2020) 

stated that anxiety and stress often affect sleep patterns. Supported by Jalali et al. (2020) and Yasmin et al. 

(2020), sleep disturbances can worsen anxiety and affect students' ability to concentrate and learn 

effectively. Students can better cope by understanding these behavioral symptoms and providing 

appropriate support. 

The most dominant post-traumatic spiritual symptom experienced by students is a feeling of 

grumbling because many students wonder why this pandemic event could happen and what caused it.  

According to Zhang et al., (2021), trauma due to the pandemic has affected many aspects of life, including 

students' spiritual or existential dimensions. Students may feel a loss of meaning and purpose in life after 

experiencing trauma. The pandemic can cause them to feel confused about the direction of their lives, 

academic goals, or life in general. Students may experience identity and self-identity confusion, feeling 

disconnected from values and beliefs they previously considered necessary. Provide counseling or therapy 

that considers students' spiritual and existential aspects. 

 

4. CONCLUSION 

The most dominant physical symptom of post-traumatic anxiety experienced by students is dizziness. 

Second, emotional symptoms, post-trauma experienced by most dominant students, is feeling shaken. 

Third, the most predominant mental symptoms of post-trauma experienced by students are forgetfulness. 

Fourth, the most dominant behavioral symptom of post-trauma experienced by students is frequent crying. 

Fifth, the most dominant spiritual symptoms of post-trauma experienced by students are feelings of 

grumbling. The diagnosis of symptoms that are appropriate for post-COVID-19 trauma experienced by 

students is 1) Difficulty interacting with other people, 2) Preferring to be alone, 3) Feeling that life is 

meaningless since experiencing a tragic event, 4) Experiencing sleep disorders (sleeping a lot or having 

trouble sleeping), 5) Crying easily, 6) Feeling helpless, and 7) Easily anxious and panicking when 

unexpected events occur. 

With a holistic approach and appropriate support, students can better cope with the anxiety they 

experience post-pandemic and rebuild their overall well-being. In addition, it is necessary to provide 

adequate emotional and psychological support from family, friends, and mental health professionals. 

Provide flexible approaches in learning and assessment to accommodate individual student needs. 

Implement mental health and counseling programs in schools to provide more structured support to 

students. 
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